| want to begin by thanking Chairman Pavlov, Chairman Walker, and the committee members for allowing
me to share my testimony in support of the Common Core State Standards for Mathematics. My name is
Dr. Dana Gosen and | am a Mathematics and Science Center Director. | will be speaking primarily to
three issues:

1) The quality of the standards;
2) The collaborative adoption and review of these standards; and
3) The Smarter Balanced Assessment Consortium, specifically concerns regarding use of student data.

The quality and rigor of the Common Core State Standards is beyond that of Michigan's previous
standards. The improvements can be attributed in part to two things, the use of research-based
mathematics progressions to inform the writing of the standards and the inclusion of the Standards for
Mathematical Practice. A system that teaches and assesses these concepts, procedures, and practices
will support the development of mathematical thinkers and problem solvers needed for the ever-changing
workforce. The progressions communicate to teachers how much of a topic they are responsible to help
students learn at a given grade. This level of specificity helps teachers know what concepts and skills
they need to teach and to what depth. Being aware of what portion of a topic needs to be secure at a
grade level allows teachers to focus instruction and differentiate as needed.

While the progressions articulate concepts and skills, the Standards for Mathematical Practice articulate
processes for students to learn in order to be prepared to use mathematics outside of school. Please
understand, the Practices don't just represent what mathematicians do as they engage in mathematical
problem solving; they are the practices that everyday people use in a variety of careers as they solve
problems in their workplaces. Without instituting the Practices, which includes an assessment system
designed to assess them, Michigan risks continuing to produce students that can get the right answer to a
problem but are not problems solvers. For example, a typical problem in middle and high school
textbooks is to have students “use” the Pythagorean Theorem to "solve for the length of side c.” Students
are typically given the formula and not much thinking is left for them to do. This is not what | want for
Michigan students and | cannot imagine it is what you want either. Michigan needs a system that
teaches and assesses the Standards for Mathematical Practice to support the development of the
mathematical thinkers and problem solvers our economy desperately needs. Up to this point Michigan's
assessment system has in some ways actually worked against this purpose.

I will now address the adoption and review of the Standards. Prior to adopting the Common Core,
Michigan was given several opportunities through public review to comment on and inform the final
product. | personally was part of a meeting in which representatives from the Michizgan Department of
Education consulted with Michigan Mathematics Consultants and Coordinators (M C?) to compose the
State’s response to a draft of the Standards. Michigan educators have been part of the process and we
are hopeful that your support will allow us to continue to be part of the collaborative that is the Common

Core State Standards.

Some have argued that these standards are flawed because they haven't been piloted. Standards have
not been piloted in Michigan. Piloting is not the norm in any state. It takes time for teachers to transition to
a new set of standards. Further, state-wide assessments need to be administered on the existing
standards in a state given accountability standards. A bigger issue for Michigan has been the “in with the
new, out with the old” approach to standards that has been prevalent in recent years. Since 1999 | have
been responsible for learning and teaching three sets of state standards, the Michigan Curriculum
Framework, the Grade Level Content and High School Content Expectations, and most recently the
Common Core State Standards. This kind of ongoing and large scale change of standards is not fair to
teachers, and most of all, it is not fair to our students. The CCSS represents a shift in the existing process
for updating standards that is similar to what other successful countries use. In many other countries any
revisions to standards are systematic and are informed by evidence from classrooms. What is critical to
note is that these other countries revise to improve; they do not throw out standards and repeatedly start
anew. The CCSS situates Michigan to be part of a systematic review process for improving standards.



With respect to concerns about student data storage and usage, ! just would like to say that the Smarter
Balanced Assessment Consortium has put guidelines in place to protect student data. Further, in
documents released by Smarter Balanced they have stated the following:

"States will make all policy decisions with regard to the collection, storage and use of student
assessment data.” - Smarter Balanced Fact vs. Fiction document (retrieved at:
hitp://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&source=web8&cd=18&ved=0CCoQF|AA
&url=http%3A%2F %2Fwww.cde.ca.qov%2Fta%2Ftg%2F sa%2F documents %2Ffictionfact2013.d
oc&ei= yenUs-ODlevsQSiwYD4BA&usg=AFQICNEeplkgaPPY7MIM-
p1009Cesvoeiw&sig2=mmkwOkcl4bMIEIrsb31Grw&bvm=bv.51485398.d.dmg)

In closing, | would just like to add that many Michigan districts and teachers have been working diligently
for some time to move in the direction of the Common Core. While we all have more learning to do, the
fact is that these standards have prompted learning. | have been part of many productive conversations
with teachers and other colleagues in which we were talking about mathematics with more focus and
depth than ever before. While these conversations sometimes cause us to question a particular standard,
from this questioning comes learning that can only help Michigan students become the mathematical
thinkers and problem solvers they need to be in the future.

Thank you,
Dr. Dana L. Gosen

Mathematics and Science Center Director
Oakland Science, Mathematics, and Technology Center



Smarter Talking Points: Fact vs. Fiction
_Ba__l_anced About Smarter Balanced Assessments

t Consortium

As states move toward the implementation of the Smarter Balanced Assessment System in the 2014-15
school year, teachers, students, parents, and the general public are learning more about the advantages of
next-generation assessments. However, growing interest in Smarter Balanced can also lead to
misunderstandings and occasional distortion of facts. The following talking points provide information to
correct common misperceptions about the assessments.

Fiction: These tests represent a new federal intrusion into education.

Fact: For decades, Congress has required assessments of student learning for accountability
under the Elementary and Secondary Education Act (ESEA). The 2001 reauthorization of
ESEA, known as the “No Child Left Behind Act,” enacted during the Bush administration,
expanded those federal testing requirements to include state testing of every student in
language arts and mathematics in grades 3 through 8 and once in high school. In 2010, the
federal government funded the State of Washington to act on behalf of a consortium of
states to develop new, next-generation assessments aligned to the Common Core State
Standards in English language arts/literacy and mathematics. While federal funding currently
supports the research and development work of the Smarter Balanced Assessment
Consortium, all policy decisions about the structure and content of the assessments are
made by the member states based on input from stakeholders across the county. At the
conclusion of the federal grant in September 2014, Smarter Balanced will become an
operational assessment system supported by its member states. The Consortium does not
plan to seek additional funds from the U.S. Department of Education.

Fiction: Nothing is known about these new tests.

Fact: Smarter Balanced aims for complete transparency. All of the key documents describing the
assessment (content specifications, item specifications, item writing training materials, test
blueprints, accommodations framework, achievement level descriptors, technology
specifications, etc.) are available to the public on the Smarter Balanced website. Practice
tests also are available to the general public on the Smarter Balanced website for each
tested grade (3 through 8 and 11) and both subject areas (English language arts/literacy and

mathematics).
Fiction: The cost of these tests is unknown.
Fact: Smarter Balanced has released cost estimates for its assessments that include expenses for

ongoing research and development of the assessment system, as well as test administration
and scoring. The end-of-year summative assessment alone is estimated to cost $22.50 per
student. The full suite of summative, interim, and formative assessments is estimated to cost
$27.30 per student. These costs are less than the amount that two-thirds of the
Consortium’s member states currently pay. These costs are estimates because a sizable
portion of the cost is for test administration and scoring services that will not be provided by
Smarter Balanced; states will either provide these services directly or procure them from
vendors in the private sector.

Fiction: These new assessments are untested.

Fact: Smarter Balanced has incrementally tested the content of the assessment and the
technology that will support the assessment. Smarter Balanced has already completed:
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e Cognitive Labs: Individual students provided feedback to test developers about their
experience with the innovative test questions, accommodations for students with special
needs, and the testing software.

e Small-scale Trials: Promising types of questions and software features were further tried
out with hundreds of students.

e Pilot Test: Students at about 5,000 schools across the Consortium responded to a
preliminary pool of test questions and performance tasks.

In spring 2014, the Consortium will conduct its Field Test to present the entire pool of

Smarter Balanced items to students across member states. The Field Test is expected to

involve students in about 15 to 20 percent of Consortium schools, and will gather the

information necessary for final evaluation of item quality.

Fiction: These tests will result in the collection of intrusive and inappropriate data on children.

Fact: States will make all policy decisions with regard to the collection, storage, and use of student
assessment data. Smarter Balanced will adhere to all federal and state privacy laws,
including but not limited to the Family Educational Rights and Privacy Act (FERPA). The
Consortium will not share identifiable student-level data with the federal government. The
Higher Education Opportunity Act (HEOA) of 2008, No Child Left Behind (NCLB) legislation
amending the Elementary and Secondary Education Act, the Education Reform Sciences Act
of 2002, and the Individuals with Disabilities Education Act (IDEA) all prohibit the creation of
a federal database with students’ personally identifiable information.

Fiction: These tests will require advanced technology that schools don’t have and can't afford.

Fact: The Smarter Balanced assessment is being designed to work with the computing resources
in schools today. The assessments can be offered on very old operating systems and require
only the minimum processors and memory required to run the operating system itself (for
example, the summative assessment can be delivered using computers with 233 MHz
processors and 128 MB RAM that run Windows XP). Likewise, the file size for individual
assessment items will be very small to minimize the network bandwidth necessary to deliver
the assessment online. A 600-student middle school could test its students using only one
30-computer lab. To assist states that have not yet made the transition to online testing, the
Consortium also will offer a paper-and-pencil option for the first three years of operational

testing.
Fiction: These assessments will resuit in standardization of teaching and learning.
Fact: A founding principle of Smarter Balanced is that teachers and students need high-quality

data, tools, and resources to support improvements in student learning. Smarter Balanced
isn't just an end-of-year accountability test. It is an assessment system that features flexible,
non-secure interim assessments to be offered at teachers’ and schools’ discretion
throughout the school year and a digital library of formative assessment tools, practices, and
professional development resources built by teachers, for teachers to improve the quality of
information collected through the daily classroom activities of assignments, quizzes, and
observation of student work. The end-of-year tests will help schools evaluate how well their
students performed by comparing their aggregate data with aggregate data from other
schools across the nation. The end-of-year assessments also will empower students and
parents by providing them with a clear indication of how well their children are progressing
toward mastering the academic knowledge and skills necessary for college and career
readiness.



